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AGENDA

Alignment of Strategic Direction, Policy and Practice using
Learning Outcomes in realizing:

-Program Innovation and Development

-Alignment of Teaching and Learning

-Optimizing Resource Use

-Evidence-Based Quality Assurance & Accountability

Question: Do your academic policies and practices
further your strategic goals?
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Presentation Notes
I have enjoyed all of my visits to Morocco but was particularly entranced by a month in the Moroccan desert.  Of relevance to our topic this morning, I am particularly impressed by the organization of the small desert communities.  While their public administration may not be sophisticated, they have aligned their strategic focus, their policy and their processes better than many of our own organizations!  
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*To define credentials, programs &
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the workplace

*For determining the effectiveness of alternative
teaching/learning practices and sharing results

*To identify common ground on which to build transfer
commitments, collaborative programs and academic
partnerships

*Against which student performance and program
guality can be measured

*To determine courses of action in the face of pressures
for greater efficiency and productivity

*To define differentiation
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Program Innovation: Defining New Solutions

Identifying and
Addressing Unmet Societal Defining New

and / or Economic Needs Educational
Solutions

‘ Meeting Discipline Standards \


Presenter
Presentation Notes
We all have established and effective methods of doing market or manpower demand research, typically survey instruments.  But there are frequently 2 weaknesses with these survey instruments: 1. non-iterative surveys are often filled out by juniour HR department staff rather than the organizational thinkers the survey wants to poll; and 2. surveys get one person’s view at one time – we can use statistical methods to get response means, medians or modes but we do not get a common view informed by an exchange of ideas among the respondents.
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Presenter
Presentation Notes
We all know that the strongest higher education programs are faculty driven.  Early in the development processes, however, we need to avoid steering the result by the selection of faculty developers.   the very process of the faculty we select to identify the educational solutions to a societal need will tend to determine the kind of program that will be recommended.  


Program Innovation: Defining New Solutions

Identifying and
Addressing Unmet Societal Defining New

Market Surveys

and / or Economic Needs Educational
Solutions

Meeting Discipline Standards



Presenter
Presentation Notes
Ontario’s colleges and universities have very strong surveying capability and a track record of doing this well.  However, there are problems with surveys when used to assess a new or emerging educational need.  First, surveys are often filled out by a junior staff member robbing the process of the needed insights of senior leaders.  Second, surveys are a snapshot of the views of isolated individuals ....
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Presenter
Presentation Notes
We need an iterative methodology that can help us wrestle with defining educational solutions along a complex paretal curve.  As this image shows, the educational solutions are dependent on the survey respondents’ interpretation of the educational need and their educational solution recommendations.  We need, an iterative model through which we elicit and discuss different interpretations of the needs and the various educational solutions.  
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Presenter
Presentation Notes
We need an iterative methodology that can help us wrestle with defining educational solutions along a complex paretal curve.  As this image shows, the educational solutions are dependent on the survey respondents’ interpretation of the educational need and their educational solution recommendations.  We need, an iterative model through which we elicit and discuss different interpretations of the needs and the various educational solutions.  
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Presenter
Presentation Notes
We need an iterative methodology that can help us wrestle with defining educational solutions along a complex paretal curve.  As this image shows, the educational solutions are dependent on the survey respondents’ interpretation of the educational need and their educational solution recommendations.  We need, an iterative model through which we elicit and discuss different interpretations of the needs and the various educational solutions.  
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Presenter
Presentation Notes
There are a variety of iterative collaboration models in which an expert panel is engaged to identify the learning outcomes needed to meet a new societal requirement.  Approaches range from the Delphi Consultation Method, the curriculum development process called DACUM used in Ontario for over 40 years and a host of recently refined social media based approaches to iterative collaboration.  Let me drill down on one that has been used world wide and requires absolutely now technology.   
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Presenter
Presentation Notes
We engage a panel of some 8 to 20 experts reflecting a broad range of perceptions of the societal need.  We ask that panel to do two interdependent questions that they have the experience and background to answer: 1. Can you clarify this new societal need; and 2. What skills, knowledge and abilities are needed to meet this societal need? 
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Presenter
Presentation Notes
This chart of learning outcomes divided into discipline areas is the key deliverable of the iterative collaboration  process
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Presenter
Presentation Notes
When faculty come from the same discipline, they are more likely to speak the same language.  In History, they also have 2,500 years of hisstory teaching history!  Clarifying the learning outcomes using the same language is not so complex.
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Presenter
Presentation Notes
Alternatively, business faculty bring together professors who may live in different professional paradigms, may speak rather different languages, integrate different knowledge in different ways and define ‘acceptable answers’ using very different criteria.
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Presenter
Presentation Notes
And over the last  half century they have developed strategies that force students to practice and integrare learningthrough ground-breading work in case and capstone strategies.
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Faculty to Lead Innovation & Alignment Processes

Senior Faculty

Understand Learning Outcomes for
the purpose of leading program
enhancements to the teaching/
learning process

Tenured Faculty

Understand Learning Outcomes for

Probationary Faculty the purpose of aligning their course
outlines, teaching, assignments and

student evaluation




Faculty to Lead Innovation & Alignment Processes

Understand Learning Outcomes for
Senior Facu'ty the purpose of program
development, review and
adaptation

Understands Learning Outcomes for
the purpose of coordinating and
laddering teaching and learning
within the program

Tenured Faculty

Understands Learning Outcomes for
Probationary Faculty the purpose of aligning course
outlines, teaching, assignments and
student evaluation
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University/College Transfer Agreements




“We don’t see many transfer students so my colleagues
wonder if this represents a significant market.”




“40% of advanced baccalaureate students at
the University of Calgary started their higher
education in a college.”




Over half of children from lower income families who
have completed a US baccalaureate in the past 10 years
began accumulating degree credits in a college.




The Transfer Market is Global ... Differences
need to be bridged.
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Credit Transfer &
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Student Workload




... Differences in the Definition of Academic Credits

-1|'-IrJI K

ECTS Higher Education *( .
Academic Credits = & ‘

TIME FOR ALL IN-CLASS &
INDEPENDENT WORK
NEEDED TO “ACHIEVE

EXPECTED LEARNING
OUTCOMES” (ECTS, 2009)




... Differences in the Definition of Academic Credits

North American credit The European Credit Transfer
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North American The European Model
Baccalaureate Model

TYPICALLY NO LIBERAL
REQUIREMENTS

BACCALAUREATE BREADTH
REQUIREMENTS TEND TO BE
BASED IN A “LIBERAL”
CURRICULUM
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... Differences within sectors ...

No Provincial breadth
learning outcome
standard has been set
for college diploma
programs
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No Provincial breadth
learning outcome
standard

\ 4
Colleges adopted
different approaches

\ 4
The inter-college
breadth credit transfer
varies by college
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...colleges adopted different practices...
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Set By |:> Program
Certifying Curriculum
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* Faculty

* Program design & course outlines

 Student evaluation

*Student selection, promotion and graduation
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