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Seven Draft Guidelines 
For Promoting Investment and Engagement in Learning Outcomes Assessment

1.  Build shared trust.  Begin by lowering personal, interpersonal and organizational 
     barriers to risk taking and change.

2.  Build shared language and concepts.  Develop a collective understanding of 
     the key concepts (mental models) needed for transformation.
  
3.	Build shared goals and motivation.  Collectively determine goals worth working toward and problems worth solving – and consider the likely costs and benefits.
  
4.	Design backward and work forward.  Design backward from that shared vision and long-term goals to develop coherent outcomes, strategies, and activities.
  
5.	Think and act systematically.  Analyze the opportunities and limitations presented by the larger system(s) within which we operate and seek connections and applications to those larger worlds.

6.	Take a scholarly approach.  Consult relevant valid theory and research. 
	Use what has already been learned about individual and organizational learning, change and assessment to inform, explain, and examine your plans and strategies.

7.  Don’t assume, ask.  Practice what we preach. Make the implicit explicit. 
     Demonstrate the value of assessment by using it ourselves—and on ourselves.
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Values Affirmation
________________________________________________
	________________________________________________
______________________________________________________________
Goal Ranking and Matching Exercise

1. On the lines below, please list three or four learning goals you hope to achieve–things 
you hope to learn or questions you hope to answer–through participating actively in LOA.

Your personal learning goals for LOA . . . 

	________________________________________________
	________________________________________________
	________________________________________________

2. Now, rank your goals in terms of their relative importance to you.  
Make the most important goal #1, the next most important #2, and so on.

3. Next, working with your group of 3-4 colleagues, determine quickly whether you have any first- or 
second-ranked goals in common. Determine which one or two are most widely shared.

4. Prepare to report out which goals were shared within your group and to what extent. 
For example, “Three out of four of us hope to learn X.”
______________________________________________________________

Teaching & Learning PyramidOnl



SIX DIMENSIONS OF HIGHER LEARNING OUTCOMES


Approximate percentage	What percentage of their
of the instruction you got	instruction your undergraduate
during your own undergraduate  	students will need during  
degree program in . . . 	2015-2019 in . . . 

														
			FACTUAL LEARNING					
				Learning What (Level 1)
					Learning facts and principles
 
			CONCEPTUAL LEARNING				
				Learning What (Level 2)
					Learning concepts and theories

			PROCEDURAL LEARNING				
				Learning How
					Learning skills and procedures

			CONDITIONAL LEARNING				
				Learning When and Where		
					Learning applications

			METACOGNITIVE LEARNING				
				Learning How to Learn	
					Learning to direct and manage								                                      one’s own learning

			REFLECTIVE LEARNING					
				Learning Why		
					Developing self-knowledge, 
                                                             cultural awareness, ethics, etc.
________								________	
    100%								            100%

Plus-Minus-Question Mark  

  Some key terms and concepts that might be of use
· Formative and summative assessment
· Backward design
· Constructive alignment
· Surface, strategic, and deep learning approaches
· Learning outcomes vs. teaching/program goals
· Intended learning outcomes vs. Observed learning outcomes
· Bus Test, Parrot Test, Parking Lot Test
· Deliberate practice
· Novice-Expert differences
· Threshold and core concepts and skills

“Backward” Course (Re)Design – A Simple Assessment

	
Step
Number
	Sequential Steps in an Ideal
Backward Course (Re)Design Process
Develop or revise . . . 
	Column 2
Observed
Sequence
	Column 3
Preferred
Sequence

	1
	Program-Level Intended Learning Outcomes
	
	

	2
	Course-Level Intended Learning Outcomes
	
	

	3
	Standards for Assessing and Grading Performance
	
	

	4
	Summative Assessments
	
	

	5
	Diagnostic and Formative Assessments
	
	

	6
	Learning Activities, Assignments & Resources
	
	

	7
	Teaching Strategies, Techniques & Resources
	
	

	8
	Program Review, Course & Teaching Evaluation
	
	






Draft Questions for a Course/Teaching Feedback Form

Questions about yourself              (1= Always, 2=Usually, 3=Sometimes, 4=Rarely, 5=Never, NA= Not Applicable)					
1. I was self-motivated to learn this course material        	1        2       3       4       5     NA	

2.	I was well-prepared for each class session	1        2       3       4       5     NA	

3. I asked the instructor for help/guidance when I needed it 	1        2       3       4       5     NA	

4. I invested enough time and energy to meet/exceed course requirements	1        2       3       4       5     NA	

5. I participated actively and contributed thoughtfully in class sessions 	1        2       3       4       5     NA	

6. I attended class sessions and/or individual appointments            		1        2       3       4       5     NA

7. Overall, I gave my best possible effort to learning in this course        	1        2       3       4       5     NA	

Questions about the course               (1= Always, 2=Usually, 3=Sometimes, 4=Rarely, 5=Never, NA= Not Applicable)

8.  The course was well-organized to help students learn	1        2       3       4       5     NA	

9.   The objectives and criteria for meeting them were made clear     	1        2       3       4       5     NA

10. The assignments contributed to my learning	1        2       3       4       5     NA	

11. The assessments/evaluations were clearly connected to the objectives	1        2       3       4       5     NA	

12. The amount of work required was appropriate to the objectives	1        2       3       4       5     NA

13.  The level of intellectual challenge was high	1        2       3       4       5     NA

Questions about the instructor            (1= Always, 2=Usually, 3=Sometimes, 4=Rarely, 5=Never, NA= Not Applicable)

14. The instructor clearly connected the course objectives to course
      	    activities, assignments, and assessments	1       2       3       4       5     NA	

15.  The instructor encouraged me to connect my experience to the course	1       2       3       4       5     NA

16.  The instructor provided clear and useful feedback to improve learning	1       2       3       4       5     NA	

17. The instructor inspired interest and excitement in the course material	1       2       3       4       5     NA

18. The instructor was available and helpful when asked	1       2       3       4       5     NA	

19. The instructor communicated ideas and information 
        clearly and effectively	1       2       3       4       5     NA	

20.  The instructor evaluated and graded fairly	1       2       3       4       5     NA	

21.  The instructor treated students and their ideas with respect	1       2       3       4       5     NA	

22.  The instructor used required texts/other required materials effectively	1       2       3       4       5     NA	

Summary Questions: Compared w/ other courses: (1=extremely high, 2=high, 3=adequate, 4=low, 5=very low)

23.  This course increased my desire to continue learning about this material	1       2       3       4       5     NA

24.  If a friend asked about taking this course, my recommendation would be 	1       2       3       4       5     NA	

25.  Overall, I would rate the quality of this course as	1       2       3       4       5     NA	

26.  Overall, I would rate the effectiveness of the instructor as	1       2       3       4       5     NA

27.  Overall, I would rate the amount I learned in this course as	1       2       3       4       5     NA

28.  Overall, I would rate the value of what I learned in this course as	1       2       3       4       5     NA



Applications Card

DIRECTIONS:  Please take a moment to recall the ideas, techniques, and strategies we've discussed -- and those you've thought up -- to this point in the session.  Quickly list as many possible applications as you can.  Don't censor yourself!  These are merely possibilities.  
You can always evaluate the desirability and/or feasibility of these application ideas later.

Interesting 													Some possible 
IDEAS/TECHNIQUES									APPLICATIONS of those
from this session										ideas/techniques to my work	







































																									

Reference:   Angelo, T.A. & Cross, K.P. (1993).  Classroom Assessment Techniques:  A Handbook 	
	for College Teachers, 2nd ed.  San Francisco: Jossey-Bass, pp. 236-239.  
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Workshop Evaluation and Feedback Form 

Overall Feedback – Please circle the rating for each item which best represents 
     your overall experience and evaluation of this workshop.

1. Overall, the value of what I learned in this workshop is

	5 		4 		3 		2 		1 
    Very High	         High	    Adequate	         Low	     Very Low

2. Overall, the quality of this workshop is 

	5 		4 		3 		2 		1 
    Very High	         High	    Adequate	         Low	     Very Low

3. Overall, I rate the facilitators’ effectiveness as 

	5 		4 		3 		2 		1 
    Very High	         High	    Adequate	         Low	     Very Low


Comments on this workshop

4. Which two or three specific aspects of this session were most useful/helpful?




5. Which specific aspects of the session could have been improved?




6. What kind(s) of follow up, if any, might be helpful to you?
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